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The Dimensions 
 

I. Learning Goals—Clearly defined and communicated to students. 

II. Criteria for Success—Clearly defined and communicated to students. 

III. Tasks and Activities that Elicit Evidence of Student Learning—Tasks and 

activities during the lesson provided opportunities for the teacher to collect 

evidence of student understanding. 

IV. Questioning Strategies that Elicit Evidence of Student Learning—Strategies 

were used more systematically to collect evidence of student understanding 

and/or progress towards the learning goals from more students. 

V. Extending Thinking During Discourse—Strategies used during classroom 

discussions deepen student understanding and help students better articulate 

their own understanding and/or progress toward the learning goals. 

VI. Descriptive Feedback—Students were provided with evidence- based 

feedback that is linked to the intended instructional outcomes and criteria for 

success. 

VII. Peer Feedback—Peer assessment provided students an opportunity to think 

metacognitively about the work of their peers. 

VIII. Self-Assessment—Provided students an opportunity to think metacognitively 

about their learning. 

IX. Collaborative Culture of Learning—A classroom culture was established in 

which teachers and students are partners in learning. 

X. Use of Evidence to Inform Instruction—Formative assessment was used to 

provide feedback to adjust ongoing teaching and learning. 

Levels of Implementation of Rubrics 
 
For each of the ten dimensions a rubric is 
provided and observation notes addressing 
particular aspects of the rubric. The rubric is 
organized as a table with a set of columns 
which, reading from left to right, describe a 
novice or incomplete implementation to a 
more expert level of implementation. 
 
Each rubric describes both the teacher role in 
a particular formative assessment dimension 
and also the student role. There are four 
levels or categories of implementation for 
each rubric. The levels are referred to both by 
names and by numbers to indicate a 
progression of skills and abilities: 
 
     B     Beginning 
     D     Developing 
     P     Progressing 
     E     Extending 
 
Reading across the levels, will give a picture of 
what improving practice might look like on 
each dimension. Reading down through the 
highest levels of practice for each dimension 
provides a way to think about the breadth of 
the domain of formative assessment. 
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I. Learning Goals 
 
Learning goals are developed within the context of a larger progression of student 
understanding (learning progressions). Research indicates that students who can 
identify and understand the learning expectations for a lesson or set of lessons 
are better prepared to support one another and to take responsibility for their 
own learning. The goals for a single lesson (or series of lessons) should be clearly 
identified and communicated to students, and should help students make 
connections among lessons within the larger sequence, along a learning 
progression, or to the broader purpose for learning.  
 
Learning goals should be aligned to state or district grade-level standards, 
although this dimension focuses on how the teacher identifies the learning goals 
for a particular lesson, communicates them to the students, and uses them in 
ways that support learning. At the lower ends of the rubric, learning goals are not 
used, are used in a minimalist manner, or do not set appropriately challenging 
goals for students. At the higher levels, learning goals are integrated into the 
lesson and support student learning. 
 

Dimension Objective 

Learning Goals should be clearly identified and communicated to students, and 
should help students make connections among lessons within a larger sequence. 

Student Role in Each Dimension 

While the focus is on the teacher’s presentation of learning goals, the rubric notes 
that the goals should be appropriate for and accessible to the specific group of 

students. At the highest levels, the students should readily understand the learning 
goals and the teacher should be checking in on student progress towards the goals. 

 

After reviewing this Dimension, take a 
moment and answer the following questions: 
 
1. With this Dimension, how would you rank 
yourself on the rubric? Why? 
A. Not Observed  
B. Beginning 
C. Developing 
D. Progressing  
E. Extending 
 
 
 
 
 
2. Based on your analysis, what areas could 
you focus on to improve your status on the 
rubric? 
 
 
 
 
 
3. What strategy would you incorporate to 
improve student involvement in 
strengthening this Dimension? 
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II. Criteria for Success 
 
Criteria for success should be clearly identified and communicated to students. 
This dimension focuses on how the teacher identifies the criteria for success for a 
particular lesson’s learning goals and communicates these criteria to the 
students. Research suggests that students are more able to demonstrate their 
own learning when they understand what quality work actually looks like. In this 
rubric, the focus is primarily on the sharing of explicit expectations (e.g., “I can” 
statements, preflight checklists, rubrics, exemplars) that communicate quality. 
 
Criteria for success describe what success in learning would look like or what 
students could do to demonstrate their learning. The criteria can take the form of 
“I can” statements that explicate what all students will know or understand by 
the end of the lesson, a rubric that students can use to check their work, 
exemplars that illustrate aspects of quality, or a preflight checklist).  
 
At the lower ends of the rubric, criteria for success are not used, are used in a 
minimalist manner, or do not hold students to sufficiently high expectations. At 
the higher levels, criteria for success are integrated into the lesson, are accessible 
to students, and support student learning. 
 

Dimension Objective 

Criteria for Success should be clearly identified and communicated to students. 

Student Role in Each Dimension 

In order to reach the higher levels of this Dimension, students have to be 
involved in some way to internalize the success criteria in order to meaningfully 
use and apply them. 

 

After reviewing this Dimension, take a 
moment and answer the following questions: 
 
1. With this Dimension, how would you rank 
yourself on the rubric? Why? 
A. Not Observed  
B. Beginning 
C. Developing 
D. Progressing  
E. Extending 
 
 
 
 
 
2. Based on your analysis, what areas could 
you focus on to improve your status on the 
rubric? 
 
 
 
 
 
3. What strategy would you incorporate to 
improve student involvement in 
strengthening this Dimension? 
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III. Tasks and Activities that Elicit Evidence of Student Learning 
 
The focus of this dimension is on those things with which students engage that 
potentially produce evidence of student learning (except classroom discussions, 
as this is discussed in the Questioning Strategies that Elicit Evidence of Student 
Learning and Extending Thinking During Discourse dimensions). Research 
indicates that student learning improves when teachers have rich evidence of 
student learning and make instructional adjustments based on that evidence. 
 
Teachers need to use a range of tasks and activities to collect relevant and 
sufficient evidence of student understanding and/or progress toward the learning 
goals. When students are engaged in tasks and activities that are aligned with the 
learning goals (on their own, with another student, or in a small group), the work 
products provide evidence of student understanding. In order for a task to be 
effective, students need to have access to appropriate support from either the 
teacher or from their peers to complete the task. In addition, the teacher needs 
to have a mechanism for synthesizing evidence from across the class, whether 
through a formal review process or through an informal on-the-fly review. 
 

Dimension Objective 

The focus of this Dimension is on those things with which students engage that 
potentially produce evidence of student learning (excluding classroom 
discussions). 

Student Role in Each Dimension 

While the teacher is the person who selects the tasks and ensures they are 
connected to the learning goals, the evidence of their appropriateness will 
come from students and their ability to engage with the tasks. 

 

After reviewing this Dimension, take a 
moment and answer the following questions: 
 
1. With this Dimension, how would you rank 
yourself on the rubric? Why? 
A. Not Observed  
B. Beginning 
C. Developing 
D. Progressing  
E. Extending 
 
 
 
 
 
2. Based on your analysis, what areas could 
you focus on to improve your status on the 
rubric? 
 
 
 
 
 
3. What strategy would you incorporate to 
improve student involvement in 
strengthening this Dimension? 
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IV. Questioning Strategies that Elicit Evidence of Student Learning 
 
This dimension focuses on one approach teachers can use to collect evidence of student 
progress: classroom questioning. Research indicates that teachers who use a range of 
questioning strategies to collect relevant evidence of student understanding and/or 
progress toward the learning goals are able to make appropriate instructional 
adjustments to meet the needs of more students, more often.  
 
This dimension focuses on how teachers sample students while collecting evidence 
during classroom discussions.  
The intent is to collect evidence from more students, more often, and more 
systematically (by collecting from most or all students). Teachers can accomplish this 
through the use of all-student responses systems that require everyone in the class to 
respond to a question or by first asking a question and then randomly selecting a student 
to respond. This is contrasted with practice in which teachers ask questions to only a few 
interested students and then answer their own questions rather than letting the students 
respond, or when teachers ask questions that limit student thinking. A teacher who has 
weak questioning strategies loses opportunities to gain valuable insights into student 
learning. Teachers can also collect evidence of student understanding and/or progress 
toward the learning goals by noticing the types of questions students ask of the teacher 
and peers. 
 

Dimension Objective 

The focus of this Dimension is on one way that a teacher can collect evidence of 
student progress through classroom questioning. 

Student Role in Each Dimension 

This Dimension focuses strongly on how the teacher choreographs the classroom 
discussion, but it is only through attending to student responses that the teacher is 
able to make inferences about student thinking and adjust instruction appropriately. 

After reviewing this Dimension, take a 
moment and answer the following questions: 
 
1. With this Dimension, how would you rank 
yourself on the rubric? Why? 
A. Not Observed  
B. Beginning 
C. Developing 
D. Progressing  
E. Extending 
 
 
 
 
2. Based on your analysis, what areas could 
you focus on to improve your status on the 
rubric? 
 
 
 
 
3. What strategy would you incorporate to 
improve student involvement in 
strengthening this Dimension? 
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V. Extending thinking During Discourse 

  
Students should be provided with opportunities to develop ideas and an 
understanding of the content. This dimension focuses on the teacher’s role in 
structuring and extending classroom discussions by providing insightful responses 
to student ideas that help the students explore their ideas more deeply and 
thoughtfully, as well as the teacher’s role in providing feedback during class 
discussions. Research indicates that students who ask and respond to probing 
questions think more deeply about their learning and that teachers can use 
probing questions to frame follow-up questions that shape the further 
exploration of concepts and understanding at deeper levels. 
  
This dimension is specific to more informal feedback that often occurs in real 
time during a lesson. 
 

Dimension Objective 

Students should be provided with ongoing feedback that helps them develop ideas and 
understanding of the content.  

Student Role in Each Dimension 

As noted above, it is at the highest levels of the rubric that the students engage in 
back-and-forth discussions with the teacher and each other, extending thinking on the 
topic. In some cases, that student may be the initiator of the feedback loop where they 
identify areas of confusion or underdeveloped ideas and prompt a discussion by asking 
a question.  

 

After reviewing this Dimension, take a 
moment and answer the following questions: 
 
1. With this Dimension, how would you rank 
yourself on the rubric? Why? 
A. Not Observed  
B. Beginning 
C. Developing 
D. Progressing  
E. Extending 
 
 
 
 
 
2. Based on your analysis, what areas could 
you focus on to improve your status on the 
rubric? 
 
 
 
 
 
3. What strategy would you incorporate to 
improve student involvement in 
strengthening this Dimension? 
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VI. Descriptive Feedback 
 
Students should be provided with evidence-based feedback that causes thinking, 
is linked to the intended instructional outcomes and criteria for success, and has 
the potential to improve the quality of the work. This dimension focuses on the 
teacher’s role in providing focused 
feedback to individual students or small groups of students on a specific piece of 
work. Research suggests that student learning improves when students are 
provided with descriptive feedback that is connected to clear targets, descriptive 
feedback that provides guidance on how to improve work, and time to act on the 
feedback. 
 
The rubrics include three dimensions that address distinct aspects of feedback: 
Descriptive Feedback, Extending Thinking During Discourse, and Peer Feedback. 
The Descriptive Feedback dimension is specific to more formal feedback that 
tends to be given to individual students on a specific piece of work, either in 
written form or orally (e.g., during student-teacher conferences) by the teacher 
 

Dimension Objective 

Students should be provided with evidence-based feedback that is linked to the 
intended instructional outcomes and criteria for success. 

Student Role in Each Dimension 

For this Dimension the focus is on the teacher as the provider of feedback 
(student-to-student feedback is in the Peer Assessment dimension) but in order 
for the higher levels of the rubric to apply there must be evidence that the 
students attend to the feedback by revising work. 

 

After reviewing this Dimension, take a 
moment and answer the following questions: 
 
1. With this Dimension, how would you rank 
yourself on the rubric? Why? 
A. Not Observed  
B. Beginning 
C. Developing 
D. Progressing  
E. Extending 
 
 
 
 
 
2. Based on your analysis, what areas could 
you focus on to improve your status on the 
rubric? 
 
 
 
 
 
3. What strategy would you incorporate to 
improve student involvement in 
strengthening this Dimension? 
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VII. Peer Assessment 
 
Peer feedback is important for providing students an opportunity to 
think about the work of their peers. Research suggests that opportunities to 
review the work of a peer and to provide feedback are very beneficial to the 
person providing the feedback as well as to the person receiving the feedback. 
This dimension includes the role of student-to- student feedback. 
 
The rubric makes reference to whether the peer feedback activity is meaningful 
and beneficial to students. In order for a peer feedback task to be meaningful to 
most students, the task must be connected to learning goals, at an appropriate 
level for the students, engaging for students, and have the potential to help 
students improve the quality of their work. To make this judgment, an observer 
may want to ask students about what they think of the task.  
 
In order for a peer feedback task to be beneficial for most students, students 
must be engaged in the process and the process must be structured in a way that 
allows students to benefit from both giving and receiving feedback. 
 

Dimension Objective 

Peer assessment is important for providing students an opportunity to think 
about the work of their peers. 

Student Role in Each Dimension 

While the Dimension focuses on the teacher’s role in ensuring that students are 
successful in engaging with the peer assessment task, the focus is on the ways 
in which the process allows students to support peers’ learning. 

 

After reviewing this Dimension, take a 
moment and answer the following questions: 
 
1. With this Dimension, how would you rank 
yourself on the rubric? Why? 
A. Not Observed  
B. Beginning 
C. Developing 
D. Progressing  
E. Extending 
 
 
 
 
 
2. Based on your analysis, what areas could 
you focus on to improve your status on the 
rubric? 
 
 
 
 
 
3. What strategy would you incorporate to 
improve student involvement in 
strengthening this Dimension? 
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VIII. Self Assessment 
Self-assessment is important because it provides students with an 

opportunity to think metacognitively about their learning. Research suggests 
that improved understanding of one’s own learning is a critical strategy that can 
lead to improvements in learning. 

 

This rubric addresses the intentional, structured opportunities that teachers 
create for students to engage in self-assessment rather than those unprompted 
instances where an individual student might say something that demonstrates 
that he or she is reflecting on his or her own learning. 

 

The rubric makes reference to whether the self-assessment activity is 
meaningful to students and stresses the importance of structure and support for 
the self-assessment process. An observer may want to ask students about what 
they think of the task to deduce whether or not it is useful. The levels of 
structure and support may vary according to students’ ages and experiences, as 
well as newness of the task/process. 

 

 Dimension Objective 

 Self-assessment is important because it provides students with an opportunity to 
think meta-cognitively about their learning. 

 Student Role in Each Dimension 

 While the Dimension focuses on the teacher’s role in ensuring that students are 
successful in engaging with the self-assessment task, the focus is on the ways in which 
the process allows students to meaningfully reflect on or assess their own learning. 

 

After reviewing this Dimension, take a 
moment and answer the following questions: 
 
1. With this Dimension, how would you rank 
yourself on the rubric? Why? 
A. Not Observed  
B. Beginning 
C. Developing 
D. Progressing  
E. Extending 
 
 
 
 
 
2. Based on your analysis, what areas could 
you focus on to improve your status on the 
rubric? 
 
 
 
 
 
3. What strategy would you incorporate to 
improve student involvement in 
strengthening this Dimension? 
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IX. Collaborative Culture of Learning 
 
A classroom culture in which teachers and students are partners in 
learning should be established. Research suggests that classrooms that promote 
thinking and learning, student autonomy, and students as learning resources for 
one another are more successful in encouraging lifelong learners. 
 
At the higher levels, there is a sense that the teacher welcomes all responses as 
evidence of student engagement and students know how to engage in productive 
discussions, argue ideas while respecting others, engage others in dialogue, and 
monitor their own participation. 
 
Student collaboration can include a wide variety of practices or less formal 
structures (e.g., students assisting each other is part of the classroom culture and 
expectations). The distinction between a classroom in which the teacher is in 
charge versus one in which the teacher supports learning may be observed in part 
through the teacher’s role. Does the teacher act as a facilitator and allow 
students to take responsibility for their learning? 
 

 Dimension Objective 

A classroom culture in which teachers and students are partners in learning should be 
established. 

 Student Role in Each Dimension 

This Dimension directly targets the ways in which students and teachers work 
together, evidenced by a clear focus on learning, collaboration, respect, and an 
appreciation of multiple viewpoints. 

 

After reviewing this Dimension, take a 
moment and answer the following questions: 
 
1. With this Dimension, how would you rank 
yourself on the rubric? Why? 
A. Not Observed  
B. Beginning 
C. Developing 
D. Progressing  
E. Extending 
 
 
 
 
 
2. Based on your analysis, what areas could 
you focus on to improve your status on the 
rubric? 
 
 
 
 
 
3. What strategy would you incorporate to 
improve student involvement in 
strengthening this Dimension? 
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X. Use of Evidence to Inform Instruction 
 
Formative assessment is a process teachers and students use during 
instruction that provides feedback that teachers can use to adjust their teaching 
and students can use to improve their learning, with the overall goal of improving 
students’ achievement of intended instructional outcomes. Research indicates 
that instructional adaptations based on evidence of student learning can improve 
the achievement of students at all levels. This dimension focuses on the teacher’s 
use of evidence to adjust instruction across the lesson(s) as a whole. 
 
Evidence can come from how a teacher collects and uses evidence from 
classroom questioning, tasks and activities, student self-assessment, and student 
peer assessment. Even at the highest level, the teacher may not have all four 
sources of evidence or may not use them equally. At the high end of the rubric, 
however, the teacher is drawing on multiple sources of evidence. 
 

 Dimension Objective 

Formative assessment is a process used by teachers and students during 
instruction that provides feedback to adjust ongoing teaching and learning to 
improve students' achievement of intended instructional outcomes. 

 Student Role in Each Dimension 

This Dimension focuses on the teacher’s use of evidence to adjust instruction, 
but evidence will come from observing students’ written and verbal responses 
to determine whether the teacher capitalizes on opportunities. 

 

After reviewing this Dimension, take a 
moment and answer the following questions: 
 
1. With this Dimension, how would you rank 
yourself on the rubric? Why? 
A. Not Observed  
B. Beginning 
C. Developing 
D. Progressing  
E. Extending 
 
 
 
 
 
2. Based on your analysis, what areas could 
you focus on to improve your status on the 
rubric? 
 
 
 
 
 
3. What strategy would you incorporate to 
improve student involvement in 
strengthening this Dimension? 
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