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2. Why Use An Observation Tool?

The primary motivation for using an observation tool focused on formative assessment is to improve 
teaching practice: specifically formative assessment practice. Just as student learning can be supported 
through the appropriate use of self-assessment and peer assessment, teaching practice can also be 
improved through self- or peer assessment4. In this document these activities are referred to as self-
reflection and peer observation. 

The rubrics for the dimension of formative assessment make explicit the characteristics of stronger 
and weaker formative assessment implementation along a number of relevant dimensions. Observing 
and discussing a peer’s practice in the light of those rubrics helps make the rubrics more explicit 
and concrete, which may also help teacher’s examine their own practice, both against the rubrics 
themselves and also in contrast to the practice of others. There are benefits to both the peer being 
observed, and also to the person doing the observation. 
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4. Becoming Familiar with the Classroom Observation Tools

In this document, two lenses are provided through which one can consider classroom practice:        
(1) self-reflection and (2) reflection on the practice of a peer. 

Self-reflection allows a teacher to consider descriptions of quality formative assessment, to relate them 
to practice, and to establish goals for improved practice. Peer observation has two benefits: first the 
peer will benefit from an outside observer’s perspective of the lesson and use of formative assessment, 
and the person providing the feedback benefits by engaging with the rubrics to provide the feedback, 
but also by observing practice that is not their own. Both ways of using the tools and rubrics are 
suggested below. The final part in this section addresses developing an action plan.

It is important to note that the observation is considered formative. The rubrics and observation
tools are not accompanied by the infrastructure required to use them for summative purposes.

4.1 • Self-Reflection 

Begin by reading through this section while referring to the forms on pages 75 and 84 and thinking 
about the four self-reflection steps.

1    Complete each section of the Self-Reflection form for a particular lesson.

2    Repeat the process over a series of lessons within a one to two week period.

3    Review the set of forms from the series of lessons looking for patterns, 

strengths and areas for growth.

4    Reflect on the set of reflections and develop an action plan.

The Teacher Self-Reflection Form (page 75) lists each of the ten dimensions and has space to provide 
a rating for each dimension, along with space to add evidence pertinent to each dimension. Apply 
each rubric to a specific lesson rather than across time. While the experience of the lesson is fresh, 
complete the self-reflection as soon as possible. 

Formative assessment practice may vary from lesson to lesson. For example, teachers may not ask 
students to reflect on their own learning in every lesson. In order to get a more complete “read" on 
practice, complete the self-reflection form for several lessons within a short period of time. 

The Self-Reflection form has space for some basic information about the lesson (the date and specific 
class period or lesson) along with space for a brief description that will help in the recollection of the 
specific lesson to which ratings apply. The form offers the flexibility to focus on all the dimensions or 
on a subset of them.
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Example - Writing A Lesson Description
A teacher might note something like the following as a brief description of the lesson5:

“Students are writing Haiku. We began with a whole class discussion of the number of syllables 
in certain words and how to adjust the number of syllables in a line by modifying word choices. 
We reviewed a writing frame and students then worked independently to write three Haiku. At 
the end they each shared their favorite one with the class.”

This lesson summary is just 60 words, but is sufficiently detailed to help the teacher 
distinguish this lesson on haiku from an earlier one where the concept was introduced, or 
from a later one where the class moved on to another form of poetry.

The rest of the Self-Reflection Form lists the dimensions of formative assessment, and has 
space to note specific evidence from the lesson that relates to the dimension along with 
a column to rate the dimension. For the evidence, note the specific actions made by the 
teacher or the students, or statements made by the teachers or the students. Initially do not 
focus on assigning a rubric level to each dimension, just determine what practice(s) from 
the lesson are relevant. Remember, there may not be evidence for every dimension in a 
single lesson.

Example - Writing Evidence For A Dimension
The teacher who described the haiku lesson might have the following notes for several of 
the dimensions:

Evidence from today’s lesson specific to Learning Goals dimension: This was a continuation of 
a lesson on writing haiku.

Evidence from today’s lesson specific to Use of Evidence dimension: I collected evidence of 
student understanding of syllables during the initial class discussion. Since everyone seemed 
to understand clearly we moved on to writing three haiku. The review at the end, where I asked 
students to read their favorite one of the three allowed me to get a sense of the class, how well 
they followed the writing frame, who was struggling to complete the task, and who had been 
very creative. Based on this evidence, we will spend one more lesson on this topic, but some 
of the stronger students will need a specific challenge. I will ask them to do some research on 
the influence of Japanese culture on the elements of haiku and share their findings with the 
class.

5This example of  formative assessment practice was based on a classroom observation, Wylie, E.C., Lyon, C. (2012, April). Quality instruction and quality formative 
assessment: The same or different? Paper presented at the annual meeting of  the American Educational Research Association, Vancouver, Canada.
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Evidence from today’s lesson specific to Extending Thinking dimension: During the whole 
group discussion I showed students a series of flashcards with a single word initially. Students 
had to count the number of syllables and then on a signal from me, hold up fingers for the 
number of syllables. This allowed me to see who was correct, and for some words where 
students’ answers varied, ask them to explain their thinking. This really brought the issue of 
pronunciation/word emphasis for people with different accents to the surface, which deepened 
everyone’s thinking.

Once evidence for each dimension is noted, turn to the dimension rubrics to think about what 
rubric level most closely matches the description of the evidence. Sometimes it will not be a 
perfect match. Remember, this is a description of what happened in a specific lesson, which 
may or may not be reflective of typical practice.

Example - Assigning A Rubric Level

Looking at the evidence that the teacher noted above for each of the three dimensions, and 
looking at the rubrics, this teacher decided for Learning Goals in this lesson evidence matched 
the “Beginning” level. On reflection, she realized that although the students recognized that the 
lesson was a continuation of the poetry unit, she did not actually specify what the learning goals 
were for the lesson. 

In terms of the Use of Evidence dimension, the teacher felt that her practice was represented 
by the highest levels of the rubric, either “Progressing” or “Extending”. She collected evidence 
of student understanding at both the start and the end of the lesson. Based on the initial 
assessment she decided to continue with the lesson as planned, and based on hearing each 
student’s haiku at the end, decided that she needed to tweak her plans to stretch some of her 
high flyers.  

For the Extending Thinking dimension, the teacher considered the rubric descriptions for the top 
two levels. The teacher decided on a level of “Progressing” given that the discussion was strong 
at the start of the lesson, but it was only for a relatively short amount of time.

Remember when using the rubrics, the purpose is to examine practice, recognize strengths and 
identify areas of improvement. In any single lesson a profile of levels across the dimension will 
vary according to experience with formative assessment, and the specifics of any particular lesson. 
For this reason, it is important to complete the self-reflection form for several lessons to see what 
patterns emerge over time. 

Reviewing dimensions across lessons: Evidence related to all ten dimensions may not be 
identified in a single lesson. For example, it is unlikely that students engage in peer assessment 
every day. However, by completing a series of self-reflections (e.g., across a week of teaching) and 
reviewing them some patterns may be noted that otherwise may be missed. One process for doing 
so is presented below:
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•  Gather four or five self-reflection forms, and lay them side-by-side.

•  Read across the forms, focusing on a single dimension at a time to get a sense of how practice 
in this area varied over time.

•  Respond to the Reflection Questions (page 76) and think about next steps for instruction. 

Advice: When making plans to change practice, make plans specific 
and start small. Don’t try to change too many things at once. Be clear 
with students about what is changing and why it is changing.

4.2 • Peer Observation
There are at least three reasons for a peer observation. In each case the observation process will play out 
a little differently. 

1   Requested observation for focused feedback. A teacher might invite a peer to observe 
and to provide focused feedback on a specific dimension or two of the teacher’s 
formative assessment practice. The purpose of this observation is driven by the 
requesting teacher’s specific need or area of focus, and the observer would only collect 
evidence and provide feedback on the dimensions identified as relevant to the area of 
need specified by the requesting teacher.

There are several distinct parts of the observation process.

First, the observer needs to understand the requested focus of the observation.

Set-up of the observation: To help the observer capture relevant evidence during an 
observation, prior to the observation complete the Observed Teacher’s Description of Teaching 
Episodes document (page 79). An episode is a “distinct instructional block within a lesson.”

Examples of an instructional episode could be “review of homework,” “a warm-up 
activity,” “whole group instruction,” “small group discussion,” “demonstration” or 
“lesson wrap-up.” 

The purpose for identifying the episodes is two-fold:

(1) Some dimensions of formative assessment practice are more likely to occur during certain 
types of episodes. For example, if a lesson does has no episodes related to whole class 
discussion or instruction and is entirely built around small group work, an observer may 
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be less likely to see questioning strategies but some of the peer assessment strategies are 
more likely to emerge. Knowing the planned episodes ahead of time helps orient the 
observer to what is expected to unfold in the lesson.

(2) Identifying the episodes for the observer helps the observer recognize changes to 
instructional plans made during the course of the lesson. Even if the teacher being 
observed does not explicitly articulate to students during a lesson a reason for a 
change of plans, an observer who knows the planned episodes is more likely to notice  
deviations from that plan. While a deviation from the plan is not a guarantee that 
formative assessment evidence was used to adjust instruction, it is a possibility, and one 
that can be explored in the post-observation discussion.

The Observed Teacher’s Description of Teaching Episodes is the place that the 
observed teacher can document the specific focus of the requested observation, e.g., 
“I want to better understand whether I call on all students in my class during a lesson 
or if I favor a specific subset.” 

Second, the observer will observe part or all of a lesson (depending on the specific focus).

Lesson Observation: Prior to the observation, the observer should prepare the Peer 
Observation Note-Taking Form (page 80), labeling the sections by the specific episodes 
provided by the teacher. The transition points between episodes may not always be clearly 
signaled but professional judgment should guide the observer. The observer may also 
want to take the dimension summary page (see page 84) to the observation as a handy 
reference guide, rather than try to reference the complete set of dimension rubrics during the 
observation. 

The observer will use professional judgment on how extensive the observation notes need to 
be. If, for example, the requesting teacher has asked for feedback on explanation of learning 
goals and their use to wrap up a lesson, the observer may only take notes at the start and end 
of the lesson, and will only provide an evaluation of the Learning Goals dimension. 

The observer should highlight interactions where clarity regarding the use of formative 
assessment in the lesson is needed. These instances can be discussed during the post-
observation interview (see post-observation discussion prompts). For example, one 
suggested question focuses on the rationale for deviating from the original plan for the 
lesson.

Third, if necessary there will be a brief discussion with the observer.

Post-Observation Discussion: The purpose of the post-observation discussion is to provide 
an opportunity for the observer to become aware of decisions that might not have been 
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directly observable in the lesson. Prompts are suggested on page 81. For example, reacting 
to evidence of student learning to adjust instruction might be observable if the requesting 
teacher explicitly said to students something like, “OK, based on what I am hearing I think 
we need to step back and make sure we all understand the underlying phenomenon.” But if 
the requesting teacher moved seamlessly to a review phase an observer might not recognize 
that the teacher was making an evidence-based decision.

Try to hold the post-observation discussion as soon as possible after the completion 
of the lesson in order to enhance recall of the details of the lesson. Allocate twenty to 
thirty minutes to allow sufficient time for discussion.

Finally, the observer will provide focused feedback.

Providing Feedback: Finally, the observer will take the narrative notes from the lesson, with 
the information collected during the interview, and select evidence relevant to the formative 
assessment dimensions that the requesting teacher identified

Notes for the observer moving from observation notes to levels on the dimensions: 
One approach is to read the narrative highlighting evidence that relates to one or more 
dimension, and then copy/paste specific text into the Peer Observation Summary form 
(page 82). Review the set of evidence for a dimension, along with the full set of rubric 
descriptors for the dimension before selecting a rubric level. When writing feedback it is 
important to focus on what happened during the lesson, not on what might have been done.
Try to provide feedback to the observed teacher within a reasonable period of time, 
preferably within a week from the observation. 

2   Observation conducted as part of a regular observation-and-feedback cycle.     
This type of observation will have many of the markers of the more focused 
observation, although a teacher may not have requested the observation. It may be 
part of a regular formative observation and feedback cycle conducted by a school 
coach, department head, or principal to provide an outside perspective on the breadth 
and depth of a teacher’s formative assessment practice. Depending on the context the 
observer may choose to focus on a sub-set of dimensions or all of them. But the steps 
outlined above should not significantly change: identification of lesson episodes ahead 
of time; the actual observation; a brief discussion to clarify aspects of the lesson that 
were not obvious to the observer; and the subsequent sharing of feedback. 

3   To learn from a colleague. The purpose of this observation is to learn from a 
colleague whose practice in one or more areas of formative assessment is strong. In 
this instance the observer may want to focus on a specific set of dimensions, or the 
observer may want to observe the breadth and depth of practice and consider how 
all of the dimensions play out in a lesson. In part this will depend on the colleague’s 
strengths, the observer’s needs, and the particular lesson. In this case a teacher 
is asking to observe another teacher in order to learn from a colleague’s practice. 
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Ensuring that the person being observed is clear about the intent of the request is 
important. Asking a colleague to share the intended lesson episodes will be helpful to 
ensure that the observer will see a lesson that is likely to include the aspect of practice 
that the observer is most interested.

The post-observation discussion may differ from the discussions described above since 
the purpose is quite different. As the observer’s purpose is not to provide feedback to 
a peer but to learn from the observation, in the follow-up discussion the observer may 
explore with the colleague observed how to apply what was observed to the observer’s 
own teaching context. Or, the observer could journal privately about the observation 
in order to capture ideas about how to apply what was learned to practice, thus 
serving the dual purpose of peer observation and self-reflection.

Action Plans

Whether focusing on self-reflection or receiving feedback from peer observation, it 
is essential to take the learning from the experience and identify needed changes in 
practice and then put those changes into action. 

Advice: Take time to reflect on what is learned from the process of being 
observed, or of observing a peer, and make a specific plan about how to 
incorporate the learning into instruction. Don’t try to change too many things 
at once.

Periodically develop a new Action Plan to document progress and set new 
goals (see page 81 for the plan template that can be printed and responses 
can be hand-written or word processed directly into the template).

On the next page (page 29) is an example of a specific action plan that a teacher 
developed and revised over time, informed by both self-reflection on practice and 
observation of a peer. Note that the teacher only wrote in the action plan one thing 
to focus on at a time, and updated the plan weekly. Less frequent updates will also 
work, but not too infrequent.(Note: The sample action plan here is not content specific. 
When teachers are developing their action plans, it will be important that the plan is very 
specifically related to content. For example, what the focus of the think-pair-share will be and 

why the teacher is using this particular strategy).
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Example of Specific Action Plan

Date Plan
Check-in

Date
Comment

4/5 Completed reflection after 
having done self-assessment 
over five lessons. Realized how 
few opportunities I provide for 
students to engage in self-
assessment. Will develop a 
reflective question for each 
lesson for this week.

4/12 Students completed a “check in” at the 
end of  each lesson to identify one thing 
they were confused about. Sorted index 
cards into groups and used them to plan 
next lesson. Realized more variety needed 
so that students are asked to think about 
what they do and do not understand using 
slightly different approaches each day.

4/12 This week I am revising my 
goal – still focusing on student 
self-assessment but want to 
incorporate that thinking into 
my instruction more during the 
lesson. Trying think-pair-share 
in several lessons...students 
write what they are unsure 
about and then talk with peers 
to clarify their understanding. 

4/19 The think-pair-share seemed more 
effective during the lesson rather than 
a self-assessment during the end of  the 
lesson rush. I will try to do “check ins” 
at the end of  lessons where I know I have 
enough time for students to be thoughtful. 
I will continue to use think-pair-share 
during lessons where there is new content 
or ideas with which students can grapple.

4/19 Continuing with the routine of  
regular self-assessment, but 
now bringing in more of  the 
peer component. Looking for 
opportunities for students to 
exchange alternative strategies 
so that they can hear other 
ways of  approaching problems 
and also articulate their own 
thinking.

4/26 Struggling more with engaging peers to 
talk to each other about their own work. 
Going to peer observe a colleague since 
my chair said he has been very successful 
in supporting his students articulation of  
their mathematical reasoning and I think I 
can learn from that.

4/30 Based on peer observation, I 
really saw a different approach 
to classroom discussions. 
Realized I need to demonstrate 
more clearly that I value 
student contributions. I plan to 
pose a problem to be solved in 
each lesson this week to really 
get students talking to each 
other and to me, and to do 
some modeling.

5/5 Getting good discussion questions is 
really hard, but I’ve been partnering with a 
colleague teaching the same class as me. 
That’s helped. Really learning about what 
students are thinking–more sophisticated 
than I expected–but with some holes there 
too. Helping me with my planning.
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Teacher Self-Reflection Form
Referring to the rubrics, note relevant evidence from a specific, recent lesson and consider your performance.
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Name: __________________________________________ Date: _____________________   Class Period: ________________  

Nature of Observation:  Targeted set of  dimensions. If  so, which:_____________________________________________

 All 10 dimensions of  formative assessment

Dimensions of Formative Assessment Rubric Level

Learning Goals: Learning goals were clearly identified and communicated to students.

Evidence from today’s lesson specific to Learning Goals dimension:____________________________________________

Criteria for Success: Criteria for success were clearly identified and communicated to students.

Evidence from today’s lesson specific to Criteria for Success dimension:________________________________________ 

Tasks & Activities to Elicit Evidence of Learning: Tasks and activities during the lesson 
provided opportunities for the teacher to collect evidence of  student understanding.

Evidence from today’s lesson specific to Tasks & Activities dimension: _________________________________________

Questioning Strategies to Elicit Evidence of Learning: Questioning strategies were used to 
collect evidence of  student thinking, from more students, more systematically.

Evidence from today’s lesson specific to Questioning Strategies dimension: _____________________________________ 

Extending Thinking During Discourse: Extending Thinking During Discourse were used to 
deepen student thinking.

Evidence from today’s lesson specific to Extending Thinking During Discourse dimension: __________________________

Descriptive Feedback: Students were provided with evidence-based feedback that is linked to 
the intended instructional outcomes and criteria for success.

Evidence from today’s lesson specific to Descriptive Feedback dimension: ______________________________________

Peer Feedback: Peer review and feedback activities provided students an opportunity to think 
meta-cognitively about the work of  their peers.

Evidence from today’s lesson specific to Peer Feedback dimension: ___________________________________________

Self-Assessment: Self-Assessment provided students an opportunity to think meta-
cognitively about their learning.

Evidence from today’s lesson specific to Self-Assessment dimension: __________________________________________

Collaborative Culture of Learning: A classroom culture was established in which teachers 
and students are partners in learning.

Evidence from today’s lesson specific to the Collaborative Culture dimension: ___________________________________

Use of Evidence to Inform Instruction: Formative assessment was used to provide feedback 
to adjust ongoing teaching and learning.

Evidence from today’s lesson specific to Use of Evidence dimension: __________________________________________ 
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Reflection After Completing Multiple Teacher Self-Reflection Forms
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Name: ____________________________________ Date Range: _____________________   Class Period: ________________  

As you look at a series of self-reflection forms, consider the following questions.

1    Looking across the dimensions, for which ones do you consistently use the higher rubric levels 
(Progressing or Extending)?

2    Looking across the dimensions, for which ones do you consistently use the lower rubric levels 
(Not Present/Beginning or Evolving)?

3    Are there dimensions for which you rate inconsistently, sometimes higher, sometimes lower? 
Is this evidence of  emerging proficiency or more related to how often this practice is used 
in your instruction? Does it make sense to incorporate it into instruction more frequently 
(remember, it may not be an aspect of  practice that you would want to use daily)?

4    Looking at the patterns in the rubric levels, what might be your areas of  strength or weakness?

5    Based on your analysis, what might be an area of  focus for future lessons? From what sources 
of  support might you be able to draw?

Advice: Write responses to these questions and not just think about them. 
It may be helpful to talk to peers in a learning community or other context 
about the learning from the process and how the learning will move forward.
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Teacher's Use of Evidence to Inform Instruction
Complete the form below for one class, for 1 week.6

----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Name: ____________________________________ Date Range: _____________________   Class Period: ________________  

Date Evidence Nature of Decision

End of Week Reflection: Look at your entries in the table above, reflect on 
how often evidence of student learning was used to inform your instructional 
decisions… more or less frequently than expected? How might the number 
of occasions increase?

6 Modify as necessary if  you meet infrequently with the class.
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Students' Opportunity to Self-Assess/Assess Peers' Work 
Complete the form below for one class, for 1 week.7

----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Name: ____________________________________ Date Range: _____________________   Class Period: ________________  

Date Nature of Student Self-Assessment Nature of Peer Assessment

End of Week Reflection: Look at your entries in the table above, reflect on how 
often students were engaged in reflecting on or assessing their own learning 
or supporting the learning of peers through peer assessment and feedback?  
Were both strategies used more or less frequently than expected? How might 
the number of occasions increase for one or both strategies? 

7 Modify as necessary if  you meet infrequently with the class.
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Observed Teacher's Description of Teaching Episodes 
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

In the tables below, please identify the focus of the observation, the lesson goal or purpose, and the main 
“episodes” during the lesson that will be observed on_________________. The purpose is to provide the 
observer with a sense of what will be happening in the lesson. 

“Episode” refers to distinct instructional blocks within the lesson. For example, review of homework might 
be the first episode of the lesson, or a warm-up activity. Other kinds of episodes could be “whole group 
instruction,” “small group discussion,” “demonstration” or “lesson wrap-up.”
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Name: ___________________________________________ Date _____________________   Class Period: ________________  

If a peer has been asked to observe in order to provide targeted feedback on one or two specific dimensions, 
note them below.

Targeted dimensions for feedback are: ____________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________________________________________

Lesson Goal or Purpose: ________________________________________________________________________________

Episode You may have as few as two episodes in a lesson or as many as eight. Add more lines as needed.

1

2

3

4

5

6
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Peer Observation Note-Taking Form 
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Name: ___________________________________________ Date _____________________   Class Period: ________________  

Episode Type narrative notes for each section, following the episodes as much as possible. Use best 
judgment to determine transition points.

1
From teacher description of teaching episodes write name of episode 1: __________________________

2
From teacher description of teaching episodes write name of episode 2: ___________________________

3
From teacher description of teaching episodes write name of episode 3: ___________________________

4
From teacher description of teaching episodes write name of episode 4: ___________________________

5
From teacher description of teaching episodes write name of episode 5: ___________________________

6
From teacher description of teaching episodes write name of episode 6: ___________________________
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Post-Observation Discussion Prompts 
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

General 
The purpose of the post-observation discussion is to collect evidence to support the higher 
inference aspects of the formative assessment observation. For example, a teacher’s decision to 
act on evidence of student learning may not be obvious unless the teacher’s thinking is explicitly 
articulated: “Based on what I am hearing from everyone I think we need to readjust and…” The 
purpose of this interview is to collect evidence that may not have been obvious during the lesson.

1   What was the learning goal(s) for the lesson? Did students achieve that goal?     
How do you know? 

2   What evidence of student learning was collected? What is the next step?

3   Episodes in this lesson did not follow the original plan. Talk a little about what 

happened and how or why the plan changed?

Targeted Observation

1   You asked me to watch/listen for ______ How do you think it went?

2   Share collected evidence. How does this compare with how you planned it?

3   What are you learning about ___________ (dimensions) and the impact on student 
learning during this lesson?

4   When might you apply or re-apply this learning?
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Peer Observation Summary Form
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Name: __________________________________________ Date: _____________________   Class Period: ________________  

Nature of Observation:  Targeted set of  dimensions. If  so, which:_____________________________________________

 All 10 dimensions of  formative assessment

Dimensions of Formative Assessment Rubric Level

Learning Goals: Learning goals were clearly identified and communicated to students.

Evidence from today’s lesson specific to Learning Goals dimension: ___________________________________________

Criteria for Success: Criteria for success were clearly identified and communicated to students.

Evidence from today’s lesson specific to Criteria for Success dimension: ________________________________________  

Tasks & Activities to Elicit Evidence of Learning: Tasks and activities during the lesson 
provided opportunities for the teacher to collect evidence of  student understanding.

Evidence from today’s lesson specific to Tasks & Activities dimension: _________________________________________ 

Questioning Strategies that Elicit Evidence of Learning: Questioning strategies were used to 
collect evidence of  student thinking, from more students, more systematically.

Evidence from today’s lesson specific to Questioning Strategies dimension: _____________________________________ 

Extending Thinking During Discourse: Extending Thinking During Discourse were used to 
deepen student thinking.

Evidence from today’s lesson specific to Extending Thinking During Discourse dimension: __________________________

Descriptive Feedback: Students were provided with evidence-based feedback that is linked to 
the intended instructional outcomes and criteria for success.

Evidence from today’s lesson specific to Descriptive Feedback dimension: ______________________________________

Peer Feedback: Peer review and feedback activities provided students an opportunity to think 
meta-cognitively about the work of  their peers.

Evidence from today’s lesson specific to Peer Feedback dimension: ___________________________________________

Self-Assessment: Self-Assessment provided students an opportunity to think meta-
cognitively about their learning.

Evidence from today’s lesson specific to Self-Assessment dimension: __________________________________________

Collaborative Culture of Learning: A classroom culture was established in which teachers 
and students are partners in learning.

Evidence from today’s lesson specific to the Collaborative Culture dimension: ___________________________________

Use of Evidence to Inform Instruction: Formative assessment was used to provide feedback 
to adjust ongoing teaching and learning.

Evidence from today’s lesson specific to Use of Evidence dimension: __________________________________________
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Action Plan 
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Name: ____________________________________________ 

Date Plan
Check-in

Date
Comment

Advice: Make the plan as specific as possible, with a short-time 
frame, and not one that has too many separate elements being 
attempted at the same time.
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Summary of Ten Dimensions of Formative Assessment

Dimensions Description

Learning Goals Learning Goals should be clearly identified and communicated to students, and should help students make connections among 
lessons within a larger sequence. Learning goals should be aligned to CCSS, or state or district grade-level standards, 
although this dimension focuses on how the teacher identifies the learning goals for a particular lesson, communicates 
them to the students, and uses them in a way that supports learning. Research suggests that when students understand 
the intended learning of  a lesson they are better prepared to engage with the content and learning is positively impacted. 
At the lower ends of  the rubric, learning goals are not used, are used in a pro forma manner, or do not set appropriately 
challenging goals for students, while at the higher levels learning goals are integrated into the lesson and support student 
learning.

Criteria for 
Success

Criteria for Success should be clearly identified and communicated to students. This dimension focuses on how the teacher 
identifies the criteria for success for a particular lesson and communicates them to the students. Research suggests that 
when students understand what quality work actually looks like they are more able to demonstrate their own learning. 
In this rubric, the focus is primarily on the sharing of  explicit expectations (e.g., rubrics, preflight checklists, exemplars 
etc.) that communicate quality. At the lower ends of  the rubric, criteria for success are not used, are used in a pro 
forma manner, or do not hold students to sufficiently high expectations, while at the higher levels criteria for success are 
integrated into the lesson, are accessible to students, and support student learning.

Tasks and 
Activities to 
Elicit Evidence 
of Learning

The focus of this dimension is on those things with which students engage that potentially produce evidence of student learning 
(excluding classroom discussions) Teachers need to use a range of  tasks and activities to collect relevant evidence of  
student thinking. When students are engaged in tasks and activities (on their own, with another student, or in a small 
group) the work products provide evidence of  student understanding. In order to be effective, students need to have 
access to appropriate support from either the teacher or from peers to complete the task. In addition, the teacher needs 
to have a mechanism for synthesizing evidence from students, whether through a formal review process or informal on-
the-fly review.

Questioning 
Strategies to 
Elicit Evidence 
of Learning

The focus of this dimension is on one way that a teacher can collect evidence of student progress through classroom questioning. 
Teachers need to use a range of  questioning strategies to collect relevant evidence of  student thinking, from more 
students, more often, and more systematically. Often teachers ask questions only to a few interested students, answer 
their own questions, or limit student thinking by the type of  questions asked. If  a teacher has weak questioning 
strategies, s/he loses opportunities to gain valuable insights into student learning. Teachers can elicit evidence of  
student thinking by the types of  questions students ask of  the teacher and peers, as well.

Extending 
Thinking During 
Discourse

Students should be provided with ongoing feedback that helps them develop ideas and understanding of the content. This 
dimension focuses on the teacher’s role to provide ongoing feedback during class discussions. The rubrics include three 
dimensions that address distinct aspects of  feedback: this dimension is specific to more informal feedback that often 
occurs in real-time during a lesson.

Descriptive 
Feedback

Students should be provided with evidence-based feedback that is linked to the intended instructional outcomes and criteria for 
success. This dimension focuses on the teacher’s role to provide individualized feedback to students. Research suggests 
that student learning improves when students are provided with descriptive feedback that is connected to clear targets 
and that provides guidance on how to improve work. The rubrics include three dimensions that address distinct aspects 
of  feedback: this dimension is specific to more formal feedback that tends to be given to individual students on a specific 
piece of  work, either in written form or orally (e.g., during student/teacher conferences) by the teacher.

Peer Feedback Peer review and feedback is important for providing students an opportunity to think about the work of their peers. Research 
suggests that opportunities to review the work of  a peer and to provide feedback are very beneficial to the person 
providing the feedback, as well as to the person receiving the feedback. The rubrics include three dimensions that 
address distinct aspects of  feedback: this dimension includes the role of  student-to-student feedback, while various 
approaches to teacher feedback are addressed in Feedback Loops and Individualized Descriptive Feedback.

Self-Assessment Self-assessment is important because it provides students with an opportunity to think meta-cognitively about their learning. 
Research suggests that improved understanding of  one’s own learning is a critical strategy that can lead to improvements 
in learning.

Collaborative 
Culture of 
Learning 

A classroom culture in which teachers and students are partners in learning should be established. Research suggests that 
classrooms that promote thinking and learning, student autonomy, and students as learning resources for one another 
are more successful in encouraging lifelong learners.

Use of Evidence 
to Inform 
Instruction

Formative assessment is a process used by teachers and students during instruction that provides feedback to adjust ongoing 
teaching and learning to improve students' achievement of intended instructional outcomes. This dimension focuses on the 
teacher use of  evidence to adjust instruction across the lesson(s) as a whole.


