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Planning Lessons with Peer Feedback and
Self-Assessment
Activity 5.11

It is through self-assessment and peer feedback that students develop the skills and knowledge 
to improve student agency and self-regulation. These are skills that must be taught to students. 
Opportunities for self-assessment and peer feedback should occur regularly in classrooms so that 
students are given the necessary time and structure to monitor their learning and consider next steps.

The Formative Assessment Planning Template supports teacher planning for each element of the 
Feedback Loop. The final element on the template has teachers consider how they will address peer 
feedback and self-assessment during their lesson. The shift in this last element of formative assessment 
planning is that teachers will have to consider, as the materials in this module suggest, how they will 
teach and model self-assessment and peer feedback to their students. 

The example below shows a Formative Assessment Planning Template for a third grade lesson on 
fractions. As you review this exemplar, consider how this teacher integrated peer feedback and self-
assessment into the lesson. Also, based on key concepts from this module, consider what else the 
teacher may have to do to support her third-grade students as they give one another feedback? How 
might she introduce the feedback process? What tools or templates might she use? And how might she 
provide feedback to students during the feedback process?

Formative Assessment Lesson Plan:
Equivalent Fractions Lesson, Grade 4

Academic Content 
Standard(s)

Common Core Standard 4.NF.1

Explain why a fraction a/b is equivalent to a fraction (n x a)/(n x b) by using visual 
fraction models, with attention to how the number and size of the parts differ even 
though the two fractions themselves are the same size. Use this principle to recognize 
and generate equivalent fractions.

Building Block(s)
Display a fraction as a shaded portion on an area model, or as a point on the number 
line, and partition each unit fraction part into smaller equivalent parts. Recognize 
that this does not change the shaded portion of the area model, or the position on the 
number line, and thus does not change the value of the fraction.

Learning Goals Success Criteria

•  Understand the relationship between the number of 
wholes and the number of parts in equivalent fractions.

•  Connect the visual/geometric logic of equivalent 
fractions to the symbolic process of multiplying the 
numerator and denominator by the same number.

•  Explain why two or more fractions are equivalent 
by referencing the number of parts in the fractions 
(numerator) and the overall number of wholes 
(denominators).

•  Generate equivalent fractions by multiplying the numerator 
and denominator of a fraction by the same number.
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Misconceptions students are likely to have as they work toward the Goals:

•  Use different sized wholes when drawing models for comparing the values of fractions.

•  Write fractions as the total number of parts divided by the number of parts being examined.

•  Compare fractions by focusing on the numerator and denominator within a fraction, instead of focusing on the 
numerators of the fractions and the denominators of the fractions.

Strategies to share Learning Goals and Success Criteria with students

•  Learning Goals and Success Criteria will be shared after the whole group discussion of strategies to create the fraction strips.

•  Students will do self-assessment during the whole group discussion of the shaded fraction strips

•  Self-assessment against Success Criteria occurs at the end of the lesson.

Classroom strategies to elicit evidence

Collecting Evidence: Start of Lesson

•  Students individually create three (identical) fraction strips for thirds by folding and then drawing along the folds

•  Partners use one of the thirds fraction strips to create a fraction strip for sixths and use another thirds fraction 
strip to create a fraction strip for ninths.

•  Whole group discussion of strategies for creating the fraction strips for sixths and ninths.

Collecting Evidence: Middle of Lesson

•  Students individually shade part of each fraction strip to show two thirds.

•  Whole group discussion of strategies, during which the three equivalent fractions are determined (2/3, 4/6, and 6/9).

•  Cooperative groups draw pictures or write expressions to show why their strategy works.

Collecting Evidence: End of Lesson

•  Gallery walk for students to view the strategies.

•  Whole group discussion to reconcile the strategies.

•  Students individually use the strategy to find two fractions that are equivalent to three fifths.

•  Reflection and self-assessment of Success Criteria.

Key discussion questions I will pose during instruction

Discussion Questions: Start of Lesson

•  How did you fold the strip to create thirds?

•  How do you know each section of this fraction strip is one sixth (or one ninth)?

•  How did you fold the thirds fraction strip to represent sixths (or ninths)?

Discussion Questions: Middle of Lesson

•  Please show me on your fraction strip how you know the shaded portion is two thirds.

•  What does it mean when two fractions make the same amount?

•  How does the number of parts on the fraction strip change when you partition each third into smaller equal 
parts?

•  How does the number of shaded parts on the fraction strip change when you partition each third into smaller 
equal parts?
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Discussion Questions: End of Lesson

•  Please show me how each strategy relates to the shaded fraction strips.

•  How are the numerators related in equivalent fractions?

•  How are the denominators related in equivalent fractions?

When will I provide descriptive feedback to students?

•  During the creation of the fraction strips.

•  As students shade their fraction strips to show two thirds.

•  During cooperative group discussions

•  Students will learn to use the following terms with increasing precision: Equivalent, numerator, denominator, 
value, multiple, partition.

Strategies for student peer feedback and self-assessment

Peer Feedback: Start of Lesson

Students will receive feedback from their partners as they compare their fraction strips that show thirds and investigate how 
to create fraction strips for sixths and ninths.

Peer Feedback: Middle of Lesson

Students will compare their shaded fraction strips as they check their work for the group discussion.

Self-assessment: End of Lesson

Students will check their calculations for fractions that are equivalent to three fifths as part of their self-reflection.


